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Abstract 
The article considers the problem of teaching English for professional purposes to future engineers in Russia. A theoretical 
analysis of the problem is given. Statistical tools are used to study the impact of the teaching series “Career Paths” on the attitude 
of students to English language studies at the technical university. The author explores the driving forces, vehicles and 
destinations that lie behind successful curricular as a result of implementation of a large scale research project initiated by the 
Department of International Scientific and Professional Communication at Tambov State Technical University.  
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1. Introduction 
English language teaching for professional purposes is becoming a focal issue of research in many Russian 
universities as more and more students are beginning to regard English as a professional rather than a general 
educational or travelling tool. This is no exception to Tambov State Technical University.  
In view of this change, the Department of International Scientific and Professional Communication at Tambov 
State Technical University has initiated a large scale research project into the area of teaching English for 
professional purposes to Russia’s future engineers in various fields.  
Our presupposition has been that this research subject in the area of language teaching methodology for 
professional purposes would bring us closer to understanding the driving forces, vehicles and destinations that lie 
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behind successful curricular and guide future specialists towards the study of English as a foreign language for 
professional purposes. 
2. Background for the research project 
From a very general perspective, future professionals at Tambov State Technical University learn English for  
x academic degree (English for academic purposes),  
x implementing a successful career in the chosen professional field (English for occupational purposes),  
x addressing individual tasks in profession (English for individual purposes). 
With this picture in mind, the essence of teaching English for professional purposes means that the Department is 
to meet the aspirations of our students to continue their education in a different cultural environment or to seek 
employment there. Besides we have to consider the natural desire of our students to achieve the mastery of a 
profession, for the sake of promotion in one’s position. In addition, we have to be aware of many other both 
predictable and hardly expected wishes that indicate the existence of personally significant goals in the chosen 
occupational area.  
2.1. English vs. Russian for professional purposes 
Students have admitted the growth of importance of the Russian language knowledge for getting a job. According 
to the students’ contributions to the discussion, Russian language for professional purposes is gradually rising in 
significance among migrants seeking work in Russia. This process is being invigorated by a number of degrees 
made by the Russian government to make Russian language exam obligatory for migrant workers, most of whom, 
come from the impoverished states of the former USSR.  
This has led some students to believe that perhaps in the not so distant future it will be the Russian language that 
will become the subject of studies across cultures giving opportunities for professional employment for migrant 
specialists from abroad. In nearly all cases the students would agree that learning English for professional purposes 
is the order of the day even though other languages may also be of significant use for the success of a specialist 
(Hutchinson, Waters, 1987).  
Raising students’ awareness of the objective reasons to learn English for professional purposes has proved 
essential in the language pedagogy but this area of improvement was certainly not sufficient to bring a positive 
change to attitude and results shown by our students in their language studies.  
2.2. Pedagogical ideology in transit 
Learning English for professional purposes brings changes into the pedagogical ideology of the teaching process. 
This regards primarily and importantly the attention now given to the course output.  
An important transition is now being observed in the linguistic contents of the curricular. The content of learning 
is no longer purely linguistic, but rather a mix of communicative and professional competence. The context of 
learning is not made of everyday life simulations, but rather vocational situations that would preferably reflect not so 
much the scope of the English language lexis and grammar but rather the richness and innovative leadership in the 
chosen professional areas.  
The curricular of teaching English for professional purposes can no longer be as stable and everlasting as the 
lexis-and-grammar based curricular in the not so very remote past. The reason is that cutting age information 
relevant to a certain profession is changing much more rapidly than the English grammar or vocabulary stock. This 
has to be reflected in the curricular undergoing permanent change as synchronized with the change in the state of the 
art in a certain profession.  
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Course output is measured against the standards that are dictated not only by language teaching priorities, but 
rather by a set of competences required by the Federal State Educational Standard in a chosen professional field as 
approved by the Ministry of Education.  
The change in pedagogical ideology leads to the change in the teaching methodology.  
2.3. The change in methodology 
It is a well observed fact that methodology of teaching English for professional purposes is changing rapidly. One 
of the most noticeable facts is that extensive research word has been done across various linguistic, pedagogical and 
publishing centers into the precise areas of teaching English to a particular group of future professionals (Evans et 
al., 2011). Courses of English for professional purposes are getting more and more tailored to specific needs of 
trainees.  
Teaching techniques are also undergoing change. They retain their focus on communicative language teaching 
but professional context makes a tangible impact on the method design including the approach, the principles and 
the techniques of language pedagogy. This is felt in at least three key notes characteristic of the methodology of 
teaching English for professional purposes.  
The first key note deals with the “bottom-up” approach to teaching English for professional purposes. This means 
that a starting point of designing such a course consists in analyzing and considering the needs of future specialists 
in developing their professional competence.  
The second key note pertaining to the principles (major guidelines) of teaching English for professional purposes 
is the merger of communicative and professional competence as a result of an integrative English-for-profession 
course. Such merger means a change in criteria for evaluating the success of professional training programs by 
pushing to the fore professionals’ ability to function communicatively and by moving to the back the skill to 
communicate professionally.  
The third key note relates to the techniques of teaching English for professional purposes. In view of a 
professional context, nothing better comes to mind regarding the technicalities of language instruction to future 
professional engineers, than teaching English through simulation, meaning the simulation of professional situations. 
This means that professional circumstances are replicated or “simulated” language-, situations-, and challenges 
(problems)-wise. 
2.4. The change in course-book design 
A course-book of English for professional purposes is changing not so much in the way it looks but “from 
inside”. This concerns language level (according to the Common European Framework), focus on skills, and task 
design.  
In teaching English for professional purposes, language level is inseparable from language selection.  The most 
challenging task here is to bring “the right English language” to “the right professional”. This is especially vivid 
now that everyday English has ceased to be “in deficit”. It’s the “English in professional context” that has turned out 
to be the most requested and the least explored area of research and practical pedagogy.  
A course-book of English for professional purposes designed for future engineers studying at a university in 
Russia is expected to embrace three level of English and namely: A2 – Pre-Intermediate, B1 – Intermediate, B2 – 
Upper-Intermediate. Ideally, the three levels of English need to address the same topic areas of professional studies. 
That would enable the learners of different degrees of language proficiency to get actively involved in the teaching 
activities and to cooperate interactively during the lessons. 
Training activities in the course-books also undergo change. Depending on the future profession, translation 
activities may be relevant for future engineers, annotation writing will be in demand among future researchers and 
journalists, preparing presentations and writing business letters will be useful for managers, the texts of city and 
country tours will be of interest for future guides, writing the texts of advertisements might be the necessary skill for 
PR-specialists. Plumbers, babysitters, electricians and other specialists will need a different language agenda for 
their course of English.  
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2.5. Data collection   
A questionnaire of 20 questions in the form of statements relating to English language studies was distributed 
among 50 graduates taking their regular course of business English. According to the syllabus the students attend a 
lesson a week with each lesson lasting for 90 minutes. The term lasts for 16 weeks and the course takes 32 academic 
hours (an academic hour in Russia lasts 45 minutes) to complete.  
The graduates were asked to express the degree of their agreement with the statements in the questionnaire using 
the following scale: +3 strongly agree, +2 agree, +1 partially agree, 0 no idea, -1 partially disagree, -2 disagree, -3 
strongly disagree.  
Statistical analysis was performed with the software package “IBM SPSS Statistics”.   
2.6. Descriptive statistics 
The descriptive statistics of the questionnaire responses are given in Table 1: 
Table 1. Descriptive statistics 
Statements Min. Max. Mean Std. Deviation 
I can speak English -1.00 2.00 .900 .73786 
I can understand English 0.00 2.00 .900 .56765 
I can write English -1.00 2.00 .700 .82327 
I can listen to English -1.00 2.00 .700 .82327 
I can do the learning tasks 0.00 2.00 1.400 .69921 
I can understand authentic English speech -3.00 2.00 .600 1.34990 
I can understand English lectures -2.00 2.00 .600 1.50555 
I can understand English articles on engineering -2.00 2.00 .700 1.33749 
I can understand summaries of articles in English -3.00 2.00 .900 1.52388 
I can take short notes in English -3.00 3.00 .800 2.09672 
I can follow presentations in English -3.00 3.00 .900 1.85293 
I can be grammatically correct -3.00 2.00 -.200 1,75119 
I have the knowledge of western culture -3.00 3.00 .100 2.13177 
I can make myself understood -1.00 3.00 1.300 1.49443 
I want to know English 3.00 3.00 3.000 .00000 
I am interested in professional information in 
English 
-2.00 3.00 2.200 1.54919 
I try to follow professional information from the 
developed countries 
0.00 3.00 2.200 1.03280 
I take private English language lessons -3.00 3.00   
I mostly use English language  on the internet -3.00 3.00 1.900 1.91195 
I listen to songs and watch films in English -3.00 3.00 1.700 1.94651 
 -3.00 3.00 1.700 1.88856 
 
3. Discussion 
As it is shown in Table 1, the statements produced students’ responses with the minimal answers varying from -3 
to +3. The only statement that evoked the highest positive response in some graduates of +3 was “I want to study 
English”.  
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The number of statements that produced the minimum of points in some graduates was considerably higher, 
including the ability to understand authentic English, the knowledge of foreign culture, grammatical accuracy. Some 
graduates completely denied out of class involvement with the English language use.  
However, quite a few students gave the highest scoring to the statements about the knowledge of western culture, 
their ability to make them understood, the interest in professional information in English. They also admitted taking 
private English language lessons, using English on the internet and listening to songs or watching English language 
films.  
The highest deviations were registered in responses to the statements “I can take short notes in English” and “I 
have the knowledge of western culture”. The deviation was a little lower but equally significant in the graduates’ 
assessments of statements “I take private lessons in English”, “I mostly use English language on the Internet”, “I can 
follow presentations in English” and others. This means that the students differ among themselves along the lines of 
their English language competence, the use of English outside their classrooms and getting involved in private 
language studies.  
4. Conclusion 
The level of communicative competence in English demonstrated by future engineers in Russia is apparently 
modest. However, the demand coming from the students is in the educational market. Meeting this demand seems to 
be the only reasonable response of the English language teaching community in Russia. Learning English for 
professional purposes brings changes into the pedagogical ideology and the methodology of the teaching process. 
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